This article explores how the concept of psychological well-being (PWB) relates to the religious and spiritual engagement of college students as well as how levels of PWB vary between racial and ethnic groups over time during college. The study uses descriptive and multivariate analyses to examine PWB for White, Black, Latino/a, and Asian American students. Data were derived from the 2004 and 2007 College Students' Beliefs and Values Survey, a longitudinal national survey examining the spiritual and religious development of college students.
Stressors among Black students. Solorzano, Ceja, and Yosso (2000) conducted focus groups with 34 Black students at two research universities. Many participants reported encountering peers and instructors who assumed they were not capable of high-quality work or academic excellence. These experiences led to feelings of frustration, self-doubt, and helplessness for some students. James's (1998) analysis of survey data from 100 Black students led him to conclude that because of their race, Black students at predominantly White institutions often experience a high degree of social isolation, stress, strained relationships, powerlessness, and exclusion.
Stressors among Asian American students. Asian American students exhibit comparatively higher levels of depression, social anxiety, and psychological distress (Gregersen, Nebeker, Seely, & Lambert, 2004) . In a study of first-year students, Bowman (2010) found that Asian Americans entered college with the lowest levels of PWB. Their levels were also significantly lower than other racial and ethnic groups at the end of the first year of college. Due to the pervasiveness of the model minority stereotype (Lee, 1996) , college and university faculty and staff often do not realize that unique concerns exist for this population (Cress & Ikeda, 2003) . (Kalsner & Pistole, 2003) . Asian American women constituted the highest risk race-gender group for suicide (National Center for Health Statistics, 2003) for reasons ranging from alienation and depression to racism and sexism (Noh, 2007) . In the first national, multicampus analysis of Asian American students and suicide, Wong, Brownson, and Schwing (in press) found that having recent academic problems was the second most frequently occurring event among Asian American students who reported considering suicide in the last 12 months. Compounding these concerns is the tendency of Asian Americans to underutilize counseling services (Leong & Lau, 2001 ).
Asian American students often have strong familial expectations to attain a certain level of academic achievement or to pursue a certain occupation
Stressors among Latino/a students. Latino/a students often encounter a number of challenges upon arriving in college that may affect their mental health. Hurtado, Carter, and Spuler (1996) found that Latino/a underclassmen's perceptions of racial and ethnic tensions on campus played a role in their personal and emotional adjustment. In their study of 189 Latino/a college students, Torres and Solberg (2001) found that college stressors had a negative effect on their emotional and psychological health and suggested that significant amounts of stress could lead to attrition. Based on a study of 98 Latina undergraduates, Gloria, Castellanos, and Orozco (2005) found that perceptions of cultural fit with the institution and use of coping responses predicted students' PWB. Finally, many Latino/a students are first-generation college students. Thus, they may be unfamiliar with the college environment and may not know about the counseling and student support services available to them.
Given these challenges, researchers examined variables such as the role of attachment to family and social support networks related to supporting students of color during the college years. Kenny and Perez (1996) (Phinney & Alipuria, 1990) , which in turn relates to PWB. Finally, Bowman (2010) found that positive cross-racial interactions, meaningful relationships, student-faculty interaction, and being challenged in class were related to increases in Ryff's construct of PWB during the first year of college (Ryff & Singer, 1996) . Religious and spiritual communities may be particularly important resources for students of color, providing social, community, and emotional support (Kim, 2006) .
Spirituality, Religion, and PWB
Typically, descriptions of spirituality focus on aspects of interiority (e.g., see Astin, 2004; Chandler, Holden, & Kolander, 1992) , and descriptions of religion or religiosity focus on external practices and traditions. Numerous researchers have examined the role of spirituality in relation to mental, emotional, and physical health (Adams, Bezner, Drabbs, Zambarano, & Steinhardt, 2000; Bryant & Astin, 2008; Zullig, Ward, & Horn, 2006) . Adams et al. (2000) found that spirituality was not strongly related to the overall wellness of college students, but it contributed to their PWB. In a study of midlife adults and older adolescents, both spiritual wellness and high levels of meaning and purpose in life were inversely related to depression (Briggs & Shoffner, 2006) . College students who integrated spirituality into their decision-making processes about alcohol and tobacco use, physical health maintenance, and other health attitudes and behaviors experienced more positive health outcomes (Nelms, Hutchins, Hutchins, & Pursley, 2007) .
Some studies point to positive effects of religious engagement on PWB. One study found that frequency of church attendance and belief in eternal life positively predicted mental wellness, whereas church-based social support was nonsignificant (Ellison, Boardman, Williams, & Jackson, 2001 (Pargament et al., 1987) , although another study did not find denominational differences in mental health (Ellison et al., 2001) . In a study focusing on first-year college students, Bryant (2007) found that participation in religious student groups was negatively related to emotional well-being for first-year college students. But the negative effect of such participation was lessened by the friendship networks that students developed in such religiously oriented groups.
Other studies point to the effect that psychological challenges may have on a student's spirituality or religiosity (Graham, Furr, Flowers, & Burke, 2001) . Stress, anxiety, or traumatic events may lead students to seek out religion or spirituality, and students' religiosity or spirituality may influence how they cope with difficult times. Bryant and Astin (2008) found that spiritual struggle October 8, 2010 (Chae, Kelly, Brown, & Bolden, 2004) . Spirituality and religiosity are thought to positively influence the health of women of color (Musgrave, Allen, & Allen, 2002) , and religious involvement has been linked to lower levels of anger, depression, and anxiety for Black students (Jang & Johnson, 2004) . In a study of Black college women, participants reported using spiritual practices as coping mechanisms for dealing with various life stressors (Patton & McClure, 2009 
Analytical Framework
This study uses Chandler and colleagues' (1992) holistic wellness model to frame our conceptualization of how spiritual wellness, attitudes, and experiences relate to other dimensions of wellness. Chandler et al. propose six realms of wellness: spiritual, occupational, intellectual, physical, emotional, and social. They 
assert that spiritual wellness is not just a sixth additional dimension of wellness but that it cuts across the other dimensions of wellness. Our analysis generally does not consider the interactive relationship between spirituality and other dimensions of wellness. We used the holistic wellness model as a guide as we controlled for different experiences and attitudes related to other dimensions of wellness in addition to measures of spirituality and religion.
We also used Astin's (1993) input-environment-outcome model to understand how students' backgrounds and precollege experiences, as well as their college experiences, might relate to the outcome of PWB. We employed a comparative group approach (Carter & Hurtado, 2007) (Astin & Denson, 2009 Astin et al. (in press) . Students who scored 6 or lower were categorized as low, students who scored 7 to 10 were marked as medium, and students who scored 11 to 14 were marked as high scorers on PWB. Table 1 shows student levels of Three of the four measures related to students' religion and spirituality in 2007 were significantly related to PWB. Religious struggle and spiritual quest had a negative effect on PWB, whereas a student's sense of equanimity had a positive effect. The finding that students struggling with their religious beliefs were more likely to experience lower levels of PWB confirms findings by Bryant and Astin (2008 
Patterns for Students of Color
Engaging in self-reflection was a negative predictor of PWB for White students but a positive predictor for Black and Latino/a students. A previous examination of self-reflection using the entire CSBV sample found that self-reflection was a negative predictor of PWB (Park & Millora, 2009) , but it appears that such activity positively predicts PWB for these two racial/ethnic groups. Performing community service as part of a class was negatively associated with PWB for White students but positively related for Black and Latino/a students. Previous research suggests that service learning experiences are mediated through participants' racial identity and social class (Lee, 2005 (Freitas, 2008 
